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Today's focus

Sources of professional identity for the early childhood teacher and
educators

The complexroles played by the GTCS- registered teacher with a particular
focus on the triangle of child development, wellbeing and attainment across
the Early Level of Curriculum for Excellence and the place of early years
within the wider educational community.

The importance of voice, agency and advocacy links to the positive
conftribution of teachers as part of the early childhood workforce, and
reasserts the place of their pedagogical input for children’s futures.

The triangle of child development, wellbeing and afttainment across the early
level

A number of important national and international publications and examples
of good practice in Scotland.




Complexity in the early childhood teacher’s
identity, roles and agency

Teacher agency " Complexity of therole
What is ite
The power to act... how actors act , . .
(individual efforts, resources, context) Unique complexity of the role
Dispositions, resource and force . i
characteristics in context Knowledge of the curriculum
Is it a good thing? " Understanding of pedagogy
How do we achieve agency? . .

Progressing learning

Starting with identity

Thinking ecologically " Additional support needs
Shared words: shared meanings: shared . : 4
eI Es Supporting transitions
If a bird has been in a cage for a ’ i i
decade and suddenly finds the door qully and community
open, it should not be surprising if the engogemen’r
bird does not wish to leave (Eisner, 1992, ) ) )
p.617) Leadership and mentoring

“An edifice of control and

performativity” (Priestley, 2017) (from Sustain the Ambition, 2016)




National publications

An edifice of performativity or the bird let out
of the cage?
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Agency for children,
families and practitioners

Reminders of children’s varying
home experiences — all children
bring these experiences to ELC
and School

The importance of what goes
before — an continuum of learning
— children’s agency

A gift of time - gift of the Early
Level

Contextualising learning and
development

Children’s funds of knowledge and
working theories

Working theories about a balance
scale relafive to weight

Agency at home
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Thinking ecologically
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Layers of thinking and practices

Home
Dispositional
attributes
Dispositional
attributes
X -'l"t’:‘{':‘ y
immediately el  Previous
; i visible Symbols  experience
latel : P B attributes y attributes
lmme(.i ately Symbols revious ,
visible - experience

attributes - attributes Early y :
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ldentity, agency and role

Immediate Influences on the Early Childhood-Primary Journey Wider Influences on the Early Childhood-Primary Journey
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Shared words: shared meanings: shared
practices

" Despite the similar language
used by early educators in
early years preschool and

o oot st Primary setfings fo describe

influences Contexua their intenfions and
motivations for children, there
can be major discontinuities
between settings,
relationships, pedagogy and
curriculum and that
consequently there are

e Lo o increased challenges for

terper e Soeocultura children and for their parents
and educators.

Learning and Development




Table 4 Katie's teachers’ views.

Discussion Point
Alms and philosophy

of teachers

Views on practice,

approach and
teaching style

Effects of curriculum

insovation

Play as a medium

for learning

 Mrs Drummond

First priority - influence of staff
who work with children.
Pleasant, welcoming bright
caviroament.  Emotional side
comes first before you can do
any tcaching. Broad, well
balanced and well thought
through - trying %o use what
motivates children). Make it
exciting. Mlanning, evaluating,
leading the team, extending

. children's lcaming.

Evaluating - what children get
out of what's going on.
Definitely base don chidd's
interests. Child centred - sounds
2 bit jargony , but really do stant
with them. Do of course make
decisions about arcas. Do act on
interests m child, but if there
secms to be an opportunity -
c.g now woodwork Interactive
Building on children's micrests
and needs. Not frightencd 10
teach in response to direction
children observed to need or be

| interested . Responsive,

Used to a framework: builds on
this

.Phyumcdmmoﬂwm

Obxervation and awarcness of
children’s interests and strengths
i important.

My Devine

Helping cach child to do their
best i as stunulating as posxible
environment to the best of my
ability. Being happy, reassured,
not going to be asked to do
unything outwith capabilitics
and understanding at the start.

" Quite structured Organisation is

# key. Have to have a semse of
humour. Have to know when to
bet childeen speak and knowing
when you've got to stop what's
in the plan and let instinct take
over. Recognising when they've
had ecnough.. Like any stage
need time 1o get 1o know
children and them to know you,
Bound to be a settling in time

Kind of pressurc on teachers
makes it harder 1o respond to
your instinct, More like »
socondary teacher. Clock
watching. Got 1o be scen to be
doing it. . Could use time
worrying bow to complete
record keeping to think showut
“How can | improve the maths
groups'make reading mare fun!

. Compartmentalised lcarming!

Feel strongly about the room:
making it attractive for wee
ones, Makes me feel quite
critical. Construction, jigsaws.
water and sand, house arca but
changing activitics - making
them more structured 10
progress, Haking. Art

_ Computer Storvicling groep

: Aspect

Emotional,
personal,
social

' Communicati

on and
Language.

' Knowledge

and
Understandin
g of the

World,

"6 months into

school

‘ Language.

(end of year
report)

' Mathematics,

(end of year
report)

; Preschool Comment

Has a good self image and inner confidence. Independent in self help
skills. Plays co-operatively and sharcs resources. Takes the lead with
other children. Willing to share experiences with others. Negotiates with

. others. Self reliant. Takes turns,

Follows simple and complex instructions. Listens to the sounds of words
in stories, songs, music and rhymes. Recounts cvents or experiences.
Makes up a story and tells it with details to small group and listens to other
stories. Uses books to find interesting information. Matches labels from

. shopping package. Can read some signs and logos. Can write first name,

Asks questions, experiments, designs, makes and solves problems. Enjoys
technology. Identifies and uses numbers up to 10 duning play. Can write
numbers 1-10, Uses maths language appropriately, Investigates and secks
solutions.

: Primary One Comment

Katic is a happy little girl who has scttled in well to school. She is
confident in cverything she does and works steadily through any task
which she is given, Her reading is coming along nicely and she knows all
her vocabulary. She is in the top reading and number group. Her writing
skills are good so far. Each letter is correctly formed and well spaced and
sized. She is obviously not very fond of colouring in but is beginning to
make more effort with it. She enjoys listening to storics and has good
concentration. She remembers details well and can put events into the
correct sequence. Her phonics skills are very good and she enjoys all kinds
of phonological activities. She is confident with her number work and 1s in

__the top maths group,

Katic is an interested and willing pupil who has made a good start with her ‘
reading. Her letters arc well formed and all her work is neatly presented.
She listens attentively to instructions and completes her work accurately.

| She is a keen participant in all class discussions.,

Katie is very confident with her maths work and tackles everything with
enthusiasm. Working at level A.



Case Study Trajectories (CST)

Diagram 1: ‘On the Margins’

[Author’s note- Vertical axis = standarddeviation]

la: Wellbeing and Attainment at Major Transitions and Nursery-S1 Trajectory
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oy | g e M ot e

Cathy

imn o Ty +——ptmmnt s trm Dot Cowraard Ty

) s o Vg oo v

Diverging

Alignment Model

Diverging

1c: Aligning wellbeing and attainment within major transitions and over time
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1d: Attainment over time Nursery to School Leaving
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Wellbeing, attainment
and fransitions

Importance of early experience

4

Importance of route through
transitions

Links between wellbeing,
attainment and “school success”

Is there such a thing as a good
transition?
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